Music Plus Music Integration Frameworks

Key Criteria For Building ‘Teaching For Learning Transfer Strategies’ Based on

  Developing Early Language Through the Arts (DELTA) Arts-Integrated Lesson Plans or Curriculum Units:  An Analytic Framework 

(developed by the NEC Research Center)

A. The Exploration of Fundamental Content and Processes Intrinsically Shared Between Arts and Language Literacy Learning

1. ‘Fundamental Concepts:  Deepening the understanding of fundamental terms, concepts, cognates and contexts such as sequence, order, composition, structure, character, color, syntax, and social context that are germane to both arts learning and language literacy skill development 
2. Parallel Literacy Processes:  employing specific sequential strategies or procedures embedded in reading, writing, storytelling, problem solving, critical thinking and meaning-making processes relevant that applies to both arts disciplines and language arts literacy instruction.
B. The Emphasis on Cultivating Multiple Ways of Knowing and Learning as a Strategy for Advancing Inquiry, Investigation, Discovery, and Reflection stemming from the Interconnections Between Arts Learning and Language Literacy Development

3. Multiple Symbol Systems: The learning and manipulation of similar and contrasting symbols, systems or symbolic processes drawn from and combined across visual, performing and language arts.
4. Multiple Representations:  Incorporating modes of expression such as spoken language, written language, singing, clapping, gestures and/or the use of graphs, notation, etc. to represent and communicate understanding of music and music-integrated literacy skills.
5. Multiple Intelligences:  Enriching arts and language literacy learning through multiple modalities of learning indigenous to musical, linguistic, logical-mathematical, visual-spatial, kinesthetic, interpersonal, and/or intrapersonal ‘intelligences.’

6. Multiple Cognitive Processes:  Optimizing engagement in arts and language literacy learning through a comprehensive distribution of underlying cognitive learning processes (e.g., Listen-Perceive-Describe, Inquiry-Analysis-Discovery, Imagine-Create-Transform, Demonstrate-Perform-Interpret, Assess-Reflect-Revise) that are used to widen and deepen literacy skill development and understanding in all art forms and language literacy learning.
DELTA Arts-Literacy Integration Curriculum Unit and Lesson Plan Design Rating Scale 

(developed by the NEC Research Center)

The scoring rubric for arts-literacy integrated curriculum units below challenges the scorer to rate: 

a) the presence of ‘Key Criteria for Building “Teaching for Learning Transfer” into DELTA Arts-Integrated Curriculum Design’ [Appendix C] in relation to 

b) the level of complexity of the integration of strategies for teaching and learning transfer.

The following rubric was used to categorize lesson plans in terms of the level of complexity and richness of strategies for two-way ‘teaching and learning transfer’ between arts and language literacy learning:

1 Arts instruction in the lesson plan provides no indication of intentional “teaching for transfer strategies” that explore ‘big ideas’ or ‘parallel processes’ shared between arts and language literacy learning.

1.5 There is some evidence of the intentional and strategic use of multiple symbol systems, representations, intelligences, or cognitive processes.

2 Arts instruction is interleaved or sequenced with language literacy-based activities, yet there is little or no evidence of intentional “teaching for transfer strategies” that explore ‘big ideas’ or ‘parallel processes’ shared between arts and language literacy (implicit connections across literacy discipline are possible, though not necessarily intended at this level of integration).

2.5 There is some evidence of the intentional and strategic use of multiple symbol systems, representations, intelligences, or cognitive processes.

3 There is significant presence of intentional “teaching for transfer strategies” that explore ‘big ideas’ or ‘parallel processes’ shared between arts and language literacy (literacy learning transfer is explicitly supported at numerous points of instruction).

3.5 There is high incidence of the strategic use of multiple symbol systems, representations, intelligences, or cognitive processes.

4 There is consistent and pervasive presence of intentional “teaching for transfer strategies” that explore ‘big ideas’ or ‘parallel processes’ shared between arts and language literacy (literacy learning transfer is explicitly supported expected at virtually all points of instruction).
4.5 There is high incidence of the strategic use of multiple symbol systems, representations, intelligences, or cognitive processes.

The following curriculum pieces contain the highest degree yet of music-infused literacy instruction.  The lesson plan below engages an astonishing array of multiple modes of learning, often simultaneously.  When words, phrases, sentences, and rhythm patterns are combined to create musical lyrics, the learning modalities, use of symbol systems, and underlying cognitive processes multiply extensively.  Words are spoken in and out of rhythm and gestures, and visual representations abound as children are challenged constantly to compose-perform-critique-revise.  Thus, to the extent that explicit references are made to children or teachers to parallel processes or shared fundamental concepts between music and language literacy, they are apt to experience these connections in multiple reinforcing ways. 

Emmet DELTA Portfolio Exhibit 5:

	Week 3 & 4 Lesson Structures (with added Analytic Framework)

	Key Activities, Inquiry Questions, Content, Opportunities of Teaching for Literacy Skill Transfer
	Key Integration Factors (Cumulative)*

	I) RHYTHM AND BEAT

Introduce Whole, Half, Quarter, and Eighth notes.  Discuss the values of each note.


	Shared Fundamental Concepts: units, parts-whole, proportion, axiomatic-conditional reasoning, one-to-one correspondence rhyme, sentence, sound, phrase, order, sequence, structure, whole and parts, beat, rhythm, accent, dynamics
Parallel Literacy Processes/Skills: counting, multiplying, dividing, if-then problem solving, creating-reading sentence, poetry writing-song lyric writing, speech – musical diction
*
Multiple Symbol Systems: music, math, linguistic symbols

Multiple Representations: using sound, letter, syllable, visual-spatial placement, words to represent components of lyrics set to music

Multiple Intelligences: linguistic, musical, visual-spatial, logical-mathematical, kinesthetic

Multiple Cognitive Processes: inquiry- analysis, investigation-discovery, reflection-self assessment-revision, performance, creation-invention
Teaching for Learning Transfer Rating: 3.5

	2) TEACHING FOR TRANSFER Inquiry Question:  How are beats and rhythm patterns like syllables?
	

	3) EXERCISE:

Write students name on paper using music notation.

Add sentence: “I can read/write music” and have them musically ‘spell’ it out.

Have students clap out rhythmic patterns.  Add words/sentences to those patterns

      Example:  “ Good morning my name is_______”

Play “Rhythm and Rhyme” (stomp, clap)

I say HAT, you say _________?

Take musical knowledge quiz for review.
	


*Key Factors are only listed once, when they are first observed.
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